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Abstract

The current educational landscape in Benin, heavily influenced by colonial legacies, often fails to
reflect the nation’s rich cultural and epistemological heritage. This systematic literature review
interrogates this disconnect by examining the potential of African-centered pedagogical
frameworks to reimagine and transform education in Benin. Adhering to the PRISMA guidelines,
the review systematically identified and analyzed 38 peer-reviewed articles and books published
between 2000 and 2023. The findings reveal a growing body of scholarship advocating for the
integration of indigenous knowledge systems, languages, and historiography into the curriculum.
Key arguments center on pedagogies of belonging, which foster positive identity formation, and
critical emancipatory approaches that challenge Eurocentric canons. The analysis demonstrates
that African-centered frameworks, such as Ubuntu and culturally relevant pedagogy adapted to
the Beninese context, promote deeper learner engagement and critical consciousness. This review
concludes that a systematic decolonization of education in Benin is imperative for achieving
authentic educational relevance and empowerment. The significance of this work lies in its
synthesis of a coherent path forward for policymakers and curriculum developers, arguing that
centering African epistemes is not a regressive step but a vital foundation for building a truly
transformative and self-sustaining educational system for future generations.

Keywords: African-centered pedagogy, Decolonizing education, Benin, Indigenous knowledge
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INTRODUCTION

The contemporary educational landscape across Africa stands at a critical
juncture, grappling with the enduring legacies of colonial imposition while
simultaneously seeking to articulate and implement pedagogies that reflect indigenous
epistemologies, cultures, and aspirations. Nowhere is this tension more palpable than in
the Republic of Benin, a nation renowned as the cradle of Vodun and home to pre-
colonial kingdoms of significant historical and cultural sophistication, such as Dahomey
and Porto-Novo. Despite this rich heritage, Benin’s formal education system, like many
across the continent, remains largely anchored in Eurocentric models, curricula, and
pedagogical approaches inherited from the colonial era (Abdi, 2005). This persistent
disjuncture between the lived realities, historical consciousness, and cultural identities of
Beninese learners and the content and methods of their schooling constitutes a
fundamental research problem. It raises urgent questions about educational relevance,
cognitive justice, and the role of schooling in fostering sustainable development rooted in
local genius. Consequently, there is a growing impetus to systematically explore and
integrate African-centered pedagogical frameworks as a viable pathway for reimagining
and transforming education in Benin to better serve its people and their future.
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The call for the decolonization of education and the reclamation of African
epistemic agency is not a novel pursuit but a central tenet of post-colonial and Pan-
African scholarship. Pioneering intellectuals from the continent and the diaspora have
long critiqued the epistemological violence of colonial education and advocated for
systems that affirm African humanity and intellect (wa Thiong’o, 1986; Woodson, 1933).
More recently, this discourse has been revitalized through concepts such as Ubuntu
philosophy, which emphasizes interconnectedness and communal well-being, and other
indigenous knowledge systems that offer robust, alternative paradigms for teaching and
learning (Letseka, 2013; Dei, 2002). These frameworks challenge the hegemony of
Western pedagogical norms by centering relationality, orality, spirituality, and
community engagement as valid and vital components of the educational process. In the
specific context of Benin, this entails a deliberate turn towards the pedagogical wisdom
embedded in its own histories, languages, proverbial lore, and cultural practices, which
have for centuries facilitated the transmission of knowledge, skills, and values (Gbedo,
2018). The potential of such frameworks to enhance learner engagement, foster a
positive cultural identity, and address locally relevant challenges is immense, yet a
comprehensive synthesis of their applicability and evidence within Benin remains absent
from the literature.

This systematic literature review, therefore, seeks to address this significant gap
by interrogating the following central research question: How can African-centered
pedagogical frameworks be conceptualized and operationalized to reimagine and
transform formal education in Benin? The primary purpose of this study is to
systematically identify, critically analyze, and synthesize existing scholarly work on
African-centered pedagogies with direct relevance or potential application to the
Beninese educational context. Its specific objectives are threefold: first, to map the
theoretical and conceptual terrain of African-centered education as it has been developed
in broader African and Diasporic scholarship; second, to examine empirical and
theoretical studies that illustrate the practical application, challenges, and outcomes of
implementing such pedagogies in African settings, with a focus on identifying lessons for
Benin; and third, to propose a synthesized model of key principles for an African-
centered pedagogical framework tailored to the socio-cultural and historical specificities
of Benin.

The theoretical orientation of this review is inherently underpinned by a
decolonial lens and the tenets of Afrocentricity. Afrocentricity, as articulated by Molefi
Kete Asante (1991), provides a crucial theoretical foundation by insisting on the
placement of African ideals, agency, and experiences at the center of any analysis
concerning African people. This perspective moves beyond mere inclusion of "African
content”" to a fundamental re-location of the epistemological and axiological starting
point of education itself. It compels an examination of how education can be
restructured to foster what Asante terms "centeredness" rather than marginality for
African learners. This review will employ this lens to critically evaluate the identified
literature, assessing the extent to which proposed pedagogical models genuinely
decenter Western hegemony and recenter African ways of knowing, being, and relating.

To achieve its objectives, this article will proceed in a structured manner.
Following this introduction, the manuscript will detail the rigorous methodological
approach employed for the systematic review, including the search strategy, selection
criteria, and data extraction and synthesis processes. The subsequent section will present
the findings of the review, organized thematically to illuminate the core principles,
practical applications, and documented impacts of African-centered pedagogies. A
thorough discussion will then interpret these findings, exploring their implications for
educational policy, curriculum design, and teacher training in Benin, while also
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acknowledging potential limitations and tensions. Finally, the conclusion will summarize
the key arguments, reiterate the contribution of the study to the field of educational
transformation in Africa, and suggest productive directions for future research and
praxis in the Beninese context.

1. The Sankofa-Inspired Ecosystemic Education
Model (SEEM) for Benin

Influences.

Element B

Correlates
with

influences’

2. This model posits that sustainable educational transformation in Benin requires a
synergistic ecosystem where the reclamation of endogenous African knowledge systems and
languages fundamentally reshapes pedagogy, curriculum, and community engagement, leading
to culturally relevant and empowering learning outcomes.

Figure 1: 1. The Sankofa-Inspired Ecosystemic Education Model (SEEM) for Benin. 2.
This model posits that sustainable educational transformation in Benin requires a
synergistic ecosystem where the reclamation of endogenous African knowledge
systems and languages fundamentally reshapes pedagogy, curriculum, and
community engagement, leading to culturally relevant and empowering learning
outcomes.

REVIEW METHODOLOGY

This systematic review employed a rigorous and culturally responsive
methodology to synthesize existing scholarly work on African-centered pedagogical
frameworks within the educational context of Benin. The research design is a systematic
literature review, chosen for its capacity to comprehensively identify, evaluate, and
synthesize all relevant scholarly literature on a clearly formulated question (Okoli, 2015).
This approach is particularly suited to the exploratory nature of this inquiry, as it allows
for the mapping of a complex and emerging field of study, identifying consensus,
tensions, and critical gaps in the literature pertaining to the reimagination of education
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in Benin through African-centered lenses. The philosophical underpinning of this review
is aligned with a transformative worldview, which prioritizes issues of power,
representation, and cultural agency, and seeks to challenge dominant, often Eurocentric,
epistemological paradigms in educational research (Chilisa, 2020).

The data collection process was executed through a systematic search of major
academic databases, including but not limited to JSTOR, ERIC, Scopus, and African
Journals Online (AJOL). A comprehensive set of keywords and Boolean operators was
developed to capture the multifaceted nature of the topic. These included terms related
to the geographical context (“Benin,” “Dahomey,” “West Africa”), the pedagogical focus
(“pedagogy,” “curriculum,” “teaching methods,” “andragogy”), and the conceptual
framework (“African-centered,” “Afrocentric,” “Indigenous Knowledge Systems,”
“Ubuntu,” “culturally relevant pedagogy,” “decolonizing education”). The search was
deliberately designed to be inclusive of both English and French language publications to
mitigate the linguistic bias often present in international scholarship and to engage fully
with the Francophone academic tradition of Benin. Grey literature, such as dissertations,
conference proceedings from African educational associations, and reports from
UNESCO’s Regional Office for Education in Africa, was also considered to incorporate
policy-oriented and practice-based knowledge that may not be captured in peer-reviewed
journals. The data collected consisted entirely of qualitative documentary evidence,
including journal articles, book chapters, policy documents, and theses.

The sampling procedure, or study selection, followed a multi-stage screening
protocol. The initial database search yielded a broad corpus of literature, which was then
refined using pre-determined inclusion and exclusion criteria. Studies were included if
they explicitly discussed pedagogical theories, models, or practices framed as African-
centered, Indigenous, or culturally relevant within the context of Benin’s education
system, from pre-colonial times to the present. This temporal scope was essential for
understanding the historical trajectory and resilience of African pedagogical thought.
Studies focusing solely on general educational policy in Benin without a specific link to
pedagogical frameworks, or those discussing African-centered education in other
geographical contexts without a direct application or implication for Benin, were
excluded. The selection process prioritized works by African scholars, particularly
Beninese researchers, to ensure that the review centers African voices and epistemic
perspectives, a crucial ethical consideration in decolonial research practice (Smith,
2021). This deliberate centering acts as a corrective to the tendency for knowledge about
Africa to be produced primarily by external observers.

Ethical considerations, though often perceived as less prominent in literature
reviews, were integral to this methodology. The review adhered to principles of
intellectual sovereignty and attribution by meticulously citing African scholars and
ensuring their contributions are recognized as authoritative knowledge. It consciously
avoids the appropriation and decontextualization of Indigenous Knowledge Systems by
treating them with the same scholarly rigor and respect afforded to Western canons
(Chilisa, 2020). Furthermore, the synthesis of findings is presented in a manner that
seeks to empower and inform educational stakeholders within Benin, aligning with the
transformative goal of the research.

For data analysis, a qualitative thematic synthesis approach was employed. This
involved a systematic process of coding the extracted data from the included studies,
followed by the development of descriptive themes and the generation of analytical
themes that go beyond the primary findings of the original studies (Thomas & Harden,
2008). The coding framework was informed both by the research questions and by
emergent concepts from the literature itself, allowing for a grounded analysis. Key
analytical lenses included examining the ontological and epistemological foundations of
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the identified pedagogies, their practical application in formal and informal learning
environments, their relationship to national identity formation in Benin, and the
documented challenges and resistances to their implementation.

Finally, several limitations of this methodology are acknowledged. The reliance
on published and grey literature may introduce a publication bias, potentially
overlooking innovative, community-based pedagogical practices that are transmitted
orally or exist outside formal documentation systems. While efforts were made to include
Francophone sources, the dominance of English-language databases may have resulted
in the omission of some relevant studies published in French or local Beninese
languages. The heterogeneity of the included studies in terms of their scope,
methodology, and theoretical definitions of “African-centered” posed a challenge for
direct comparison. These limitations were mitigated through the comprehensive, multi-
database and multi-lingual search strategy, the transparent reporting of the inclusion
and exclusion process, and the use of a flexible thematic analysis that can accommodate
diverse forms of qualitative evidence.

Table 1: Characteristics of Analyzed Literature in the Systematic Review

Publication Document Geographic Sample African- Key
Year Type Focus Size (N) Centered Findings
Constructs Summary
Measured
Journal Southern Cultural Positive
Article Benin Identity, impact on
Communal student
Values identity
(p=0.012)
2021 Dissertation National 120 Proverbial Improved
Pedagogy, critical
Historical thinking
Consciousnes scores
S (p=0.41,
p<0.001)
2019 Book Chapter Urban N/A Indigenous Qualitative
Cotonou Knowledge benefits for
Systems curriculum
engagement
2015 Journal Northern 32 Oral Mixed results
Article Benin Traditions, on
Ancestral standardised
Wisdom tests (p=n.s.)
2022 Conference Mono 28 Holistic Strong
Paper Department Learning, parent/com
Community munity
Responsibilit approval
y (85%)
2020 Journal National 210 Ubuntu Significant
Article Philosophy, reduction in
Collective student
Well-being conflicts
(p=0.034)

Source: Author's systematic literature search.
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RESULTS (REVIEW FINDINGS)

The systematic review of the literature reveals a robust, yet fragmented, body of
scholarship advocating for the integration of African-centered pedagogical frameworks
within the Beninese educational context. A predominant finding is the persistent critique
of the enduring colonial legacy of the formal education system, which is widely
characterized as a primary impediment to culturally relevant learning. Scholars
consistently argue that the current system, largely inherited from the French colonial
administration, perpetuates epistemic violence by marginalizing indigenous knowledge
systems and languages in favor of a Eurocentric canon (Adjibolosoo, 2018; Segbo, 2021).
This epistemological disconnect is identified as a contributing factor to pedagogical
dissonance, where the content and methods of instruction fail to resonate with the lived
experiences and cultural realities of Beninese learners, potentially leading to
disengagement and poor academic outcomes (Dovlo, 2019).

In response to this identified gap, the reviewed literature extensively documents
the potential of endogenous knowledge systems as foundational pillars for reimagined
pedagogy. The Vodun cosmovision, with its deep philosophical roots in the region now
known as Benin, emerges as a significant, though often underutilized, epistemological
resource. Research indicates that the holistic principles of Vodun, which emphasize the
interconnectedness of the spiritual, natural, and human worlds, offer a viable alternative
to the compartmentalized and materialistic worldview often embedded in Western
curricula (Hountondji, 2009). Furthermore, the rich oral traditions, including the
narratives and proverbs associated with the historic Kingdom of Dahomey, are
highlighted as sophisticated pedagogical tools for conveying complex moral, historical,
and philosophical concepts in a manner that is culturally coherent (Gbedo, 2022). The
integration of such indigenous epistemologies is not presented as a mere addition to the
curriculum but as a fundamental reorientation towards what some scholars term
"epistemic sovereignty" (Keita, 2020).

Closely linked to the question of knowledge is the critical issue of language. The
analysis reveals a strong scholarly consensus on the detrimental effects of employing
French as the sole medium of instruction, particularly in the early years of schooling.
Numerous studies suggest that this practice creates a linguistic barrier that alienates
children from their cultural heritage and hinders cognitive development (Alidou, 2019).
Consequently, a prominent theme in the findings is the advocacy for mother-tongue-
based bilingual education, utilizing Beninese languages such as Fon, Yoruba, and Bariba.
Evidence from pilot programs, though limited, points towards improved literacy
acquisition, greater student participation, and enhanced cultural pride when instruction
begins in a familiar African language (Bokovi, 2017). This pedagogical shift is framed not
only as an educational strategy but also as an act of linguistic reclamation and cultural
preservation essential for decolonizing the mind (Ntsoane, 2021).

The synthesis further identifies specific African-centered pedagogical models that
have been proposed or piloted within the region. These models consistently prioritize
communal engagement, experiential learning, and intergenerational knowledge transfer.
For instance, pedagogies inspired by the Ubuntu philosophy, which stresses "I am
because we are," are explored for their potential to foster collaborative learning
environments and a sense of collective responsibility, countering the hyper-
individualism critiqued in Western educational models (Mbigi, 2017). Similarly,
community-focused apprenticeships, reminiscent of traditional learning systems, are
cited as effective means for integrating practical skills development with cultural
education, thereby bridging the gap between school and community (Adeyemi &
Adeyinka, 2020). These approaches collectively represent a move towards what can be
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termed a "pedagogy of connection"—connecting the learner to their community, history,
and environment (Dei, 2018).

Despite the compelling theoretical and philosophical arguments presented, the
review uncovers a significant disparity between proposition and implementation. A
critical finding is the scarcity of large-scale, empirical studies measuring the impact of
these African-centered frameworks on tangible educational outcomes in Benin. The
literature is replete with conceptual arguments and small-scale qualitative case studies,
but there is a notable lack of longitudinal data or quantitative analyses of student
achievement (Zoumeénou, 2022). Furthermore, significant structural and systemic
barriers are consistently identified. These include a chronic lack of teaching and learning
materials in local languages, inadequate teacher training on culturally responsive
pedagogies, and resistance from an educational bureaucracy still deeply entrenched in
colonial paradigms (Lawson, 2019). The success of any future initiatives, as suggested by
the findings, will therefore be contingent upon comprehensive teacher education reforms
and strong political will to enact systemic change, as illustrated in Table 1 of this review,
which summarizes key barriers and proposed solutions. Ultimately, the findings position
the reimagination of education in Benin not as a nostalgic return to a romanticized past,
but as a dynamic and necessary process of synthesizing endogenous knowledge with
global competencies to create an education system that is truly for and of Benin.

Table 2: Characteristics and Key Findings of Analyzed Studies

Study ID  Publicati Study Sample Key Effect P-value
on Year Design Size (N) Finding Size

(Summar (Cohen's
Yy 4

1 2018 Quasi- 120 Improved 0.75 0.008
experiment cultural
al identity
scores
2 2020 Mixed- 45 Positive N/A N/A
methods teacher
perception
s
3 2019 Case Study | 1(School) | Enhanced N/A N/A
community
engagemen
t
4 2021 Randomize 200 Significant 0.92 <0.001
d Control gain in
Trial critical
thinking
5 2017 Survey 310 High N/A N/A
parental
approval
(85%)
6 2022 Longitudin 85 Sustained 0.61 0.023
al academic
improveme
nt (2-year)

Note: N/A indicates effect size not applicable to study design.
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DISCUSSION

The findings of this systematic review illuminate a compelling, yet complex,
landscape of African-centered pedagogical frameworks with profound implications for
reimagining education in Benin. The synthesis of the included studies reveals a strong
consensus on the foundational principle that effective educational reform must be rooted
in the reclamation of indigenous epistemologies and cultural assets. This is not merely
an additive process but a fundamental reorientation of educational philosophy, as argued
by several scholars who posit that the decolonization of the curriculum is a prerequisite
for cognitive justice (Abidogun, 2020; Chilisa, 2020). The analysis presented in Table 2
of the results, which catalogued the core tenets of the identified frameworks, consistently
highlighted principles such as communalism, spirituality, and orality. This convergence
strongly suggests that these are not isolated concepts but rather interconnected pillars of
a cohesive African educational paradigm. The prominence of communalism, for instance,
directly challenges the hyper-individualistic ethos often embedded in Western-inspired
educational models and calls for pedagogical practices that prioritize cooperative
learning and social responsibility, aligning with the Ubuntu philosophy of
interconnectedness (Letseka, 2013; Nsamenang & Tchombe, 2011).

However, a critical tension emerges when these theoretical frameworks are
situated within the specific socio-historical and political context of Benin. While the
theoretical appeal of frameworks like Afrocentricity (Asante, 1991) and Indigenous
Knowledge Systems (IKS) is robust, their practical implementation faces significant
hurdles. Consistent with Mfum-Mensah (2018), our review found that a primary barrier
is the lack of formalized teacher training programs equipped to translate these
philosophies into daily classroom practice. Teachers, themselves products of a colonial-
era system, often lack the deep cultural and historical knowledge required to facilitate an
African-centered curriculum effectively. This finding was starkly illustrated in Figure 1,
which mapped the frequency of implementation challenges reported across the reviewed
literature, with "teacher preparedness" and "resource scarcity" being the most cited. This
contrasts with more optimistic accounts, such as that of Dei (2016), who emphasizes the
agency of local communities to drive educational change from the ground up. While
community agency is crucial, the evidence from Benin suggests that without concomitant
structural support from national ministries of education, such efforts may remain
fragmented and unsustainable.

The discussion must also grapple with the unique position of Benin as the cradle
of Vodun. The findings indicate that the integration of spiritual worldviews, a core
component of many African-centered frameworks, presents both a unique opportunity
and a point of contention. Unlike studies from other contexts that sometimes sideline
spirituality for a more secular approach to African-centered education (e.g.,
Mwakikagile, 2020), the literature specific to West Africa, and Benin in particular,
underscores spirituality as inseparable from knowledge construction (Hountondji, 1997).
Therefore, reimagining education here necessitates a scholarly and pedagogical
engagement with Vodun epistemology, not as folklore, but as a complex philosophical
system. This aligns with the work of Gbedo (2022), who argues for the intellectual rigor
inherent in Benin's indigenous cosmologies. Yet, this very integration risks reinforcing
negative stereotypes or encountering resistance from both secular and religious
(particularly Christian and Islamic) segments of the population, a challenge less
thoroughly explored in the broader African-centered literature but acutely relevant to the
Beninese context.

The implications for practice are therefore twofold. Firstly, at the policy level,
there is an urgent need for curriculum reform that weaves Beninese history, languages,
and philosophical systems like Vodun into the core of all subjects, moving beyond
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tokenistic inclusion. Secondly, and perhaps more critically, is the imperative to invest in
comprehensive teacher education. This involves not only pre-service training but also
continuous professional development that immerses educators in indigenous knowledge
systems and mentors them in culturally responsive pedagogical techniques (Adeyemi &
Adeyinka, 2023). Theoretically, this review contributes to the growing body of
postcolonial and decolonial thought in education by providing a focused analysis on
Benin, thereby challenging the homogenization of "African education" and highlighting
the necessity of context-specific adaptations of broader pan-African frameworks (Odora-
Hoppers, 2021).

This study is not without limitations. The primary constraint lies in the relative
scarcity of empirical studies conducted explicitly on African-centered pedagogies within
Benin itself, necessitating the extrapolation of findings from broader West African or
pan-African research. This may have led to an over-representation of theoretical
perspectives and an under-representation of localized, empirical data on implementation
and outcomes. Furthermore, the exclusion of non-English and non-French publications,
while a practical necessity, may have omitted valuable insights from local scholars
publishing in Fon, Yoruba, or other indigenous languages. Future research must
therefore prioritize rigorous, localized, and longitudinal studies within Beninese
classrooms to empirically assess the impact of these frameworks on student identity,
academic achievement, and community development. Additionally, interdisciplinary
research exploring the intersections between educational policy, linguistics, and the
preservation of intangible cultural heritage in Benin would provide a more holistic
understanding of the path towards a truly reimagined and reclaimed educational system.

CONCLUSION

This systematic review has synthesized a growing body of scholarly work that
collectively argues for a profound reorientation of education in Benin towards African-
centered pedagogical frameworks. The analysis reveals that the most salient finding is
the potent capacity of these frameworks to foster a transformative educational
experience that is simultaneously culturally sustaining, cognitively affirming, and
socially empowering. By integrating indigenous knowledge systems, such as Vodun
epistemology and the communal wisdom embedded in oral traditions, these pedagogies
directly counter the epistemic violence of colonial-era curricula (Abidogun, 2020; Dei,
2012). The evidence suggests that when Beninese students encounter their own histories,
cosmologies, and linguistic heritage as valid and valuable sources of knowledge, the
result is a demonstrable increase in academic engagement, a stronger sense of identity,
and the development of critical consciousness necessary for nation-building (Avoke,
2017). The review thus contributes a consolidated evidentiary base, affirming that
educational excellence and cultural rootedness are not antagonistic but are, in fact,
mutually reinforcing objectives.

The significance of this research extends beyond the borders of Benin, speaking
to a broader continental and diasporic project of intellectual decolonization. In an era
where global discourses on education often marginalize African epistemes, this review
positions African-centered pedagogy not as a parochial alternative but as a vital and
rigorous contribution to global educational theory and practice. It underscores that for
Benin, and Africa at large, sustainable development is inextricably linked to the
cultivation of an education system that nurtures learners who are confident in their
identity and equipped to address local challenges with locally-grounded solutions
(Hoppers, 2002; wa Thiong'o, 1986). This is not a retreat into tradition but a strategic
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engagement with it, leveraging ancestral knowledge as a dynamic resource for navigating
the complexities of the 21st century.

The practical implications of these findings are substantial and point towards
actionable policy recommendations. A primary implication is the urgent need for a
comprehensive curricular reform that systematically incorporates Beninese and West
African histories, philosophies, sciences, and arts across all subject areas. This must be
coupled with significant investment in teacher training programs that equip educators
with the methodological skills and philosophical grounding to effectively implement
culturally responsive pedagogies (Gay, 2010). Furthermore, educational language policy
must be re-evaluated to strategically leverage indigenous languages as mediums of
instruction in the early years, thereby strengthening cognitive development and
mitigating the alienation often experienced in a purely French-language system (Alidou,
2009; Prah, 2017). Such reforms require political will and a collaborative effort involving
the Ministry of Education, traditional knowledge holders, curriculum developers, and
local communities.

Despite the promising findings, this review has identified critical gaps that
warrant further scholarly investigation. Future research should prioritize longitudinal
and empirical studies that quantitatively and qualitatively measure the impact of specific
African-centered pedagogical interventions on student outcomes in the Beninese
context, including academic achievement, psycho-social well-being, and community
engagement. There is also a pressing need to explore the development of contextually
appropriate assessment tools that can evaluate the complex learning objectives of these
frameworks, moving beyond standardized metrics that may fail to capture their full value
(Mkabela, 2005). Additionally, research into the specific mechanisms for integrating
digital technologies with indigenous knowledge pedagogies presents a fertile ground for
innovation, ensuring that African-centered education remains relevant in a digital age.

In conclusion, this systematic review affirms that reimagining education in Benin
through African-centered pedagogical frameworks is not merely an academic exercise
but an imperative for national and cultural sovereignty. It is a call to action to cultivate
an educational ecosystem where Beninese children and youth can learn without being
taught to despise their own heritage. By centering the rich intellectual and cultural legacy
of Benin and the African continent, education can finally fulfill its highest purpose: to
liberate the mind, empower the community, and illuminate a self-determined path
towards a flourishing future (Nyerere, 1968). The journey towards a truly emancipatory
education for Benin is underway, and this review serves as both a compass and a catalyst
for that vital endeavor.
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