
Teacher Motivation and Retention in Rural Niger: A 
Scoping Review of the African Educational Landscape 

Aïchatou Moussa1, Idrissa Harouna2, Mariama Sani3, Boubacar Diallo4 
1 Department of Research, Abdou Moumouni University, Niamey 
2 Institute of Education, Islamic University of Niger, Say 
3 Faculty of Social Sciences, National Institute of Agricultural Research of Niger 

(INRAN) 
4 School of Advanced Studies, Islamic University of Niger, Say 

Published: 04 October 2024   |   Received: 27 May 2024   |   Accepted: 05 September 2024 

Correspondence: amoussa@jordan.com 

Abstract 

This scoping review addresses the critical challenge of teacher motivation and retention within 
rural schools in Niger, a persistent issue that undermines educational quality and exacerbates 
regional inequities across Africa. Despite policy attention, a consolidated understanding of the 
specific factors affecting Niger’s rural teaching force, situated within the broader African 
educational landscape, is lacking. The objective of this review is to systematically map the extent, 
range, and nature of the available evidence on this topic. Guided by the PRISMA-ScR framework, 
we conducted a systematic search of academic databases and grey literature sources, focusing 
on studies published in English and French. Our analysis reveals that the evidence base, while 
limited, consistently identifies a confluence of demotivating factors. These are categorized into 
three interconnected domains: critical material deficits (including inadequate housing, delayed 
salaries, and poor school infrastructure), professional isolation (limited supervision, scarce 
professional development, and minimal community support), and systemic policy gaps 
(inequitable deployment and insufficient hardship incentives). The findings underscore that 
teacher motivation in rural Niger is not a singular issue but a systemic one, deeply embedded in 
broader socio-economic and governance challenges. This review signifies a crucial synthesis for 
Nigerien and African policymakers, highlighting the urgent need for integrated, context-sensitive 
strategies that address both the tangible and professional needs of educators to foster a stable, 
motivated teaching cadre for achieving Sustainable Development Goal 4. 

Keywords: Teacher Motivation, Teacher Retention, Rural Schools, Sub-Saharan Africa, 
Educational Policy, Scoping Review 

INTRODUCTION 

The educational landscape across Africa faces a formidable challenge in 
achieving the goals set forth by international frameworks such as Education for All and 
the Sustainable Development Goals (SDGs), particularly SDG 4, which aims to ensure 
inclusive and equitable quality education for all. Central to this endeavor is the presence 
of a motivated, qualified, and stable teaching workforce. However, the chronic issue of 
teacher shortages, exacerbated by high attrition and low motivation, represents a critical 
bottleneck to educational development, most acutely felt in rural and remote areas 
(Mulkeen, 2010). This challenge is starkly evident in the Sahelian nation of Niger, which 
consistently records some of the lowest literacy rates and school enrollment figures 
globally, with profound disparities between urban and rural zones. The success of any 
educational policy or pedagogical innovation in Niger is fundamentally contingent upon 
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the teachers who implement it, making their motivation and retention not merely a 
personnel issue, but a cornerstone of national development and equity. 

Within the African context, the predicament of rural teachers is multifaceted, 
shaped by a complex interplay of economic, social, and professional factors. Teachers in 
these settings often grapple with profound professional isolation, inadequate and 
delayed remuneration, a lack of basic infrastructure such as housing and clean water, 
and challenging classroom conditions including multigrade teaching and high pupil-
teacher ratios (Bennell & Akyeampong, 2007). In Niger, these challenges are intensified 
by the country’s vast geography, limited infrastructure, and persistent security concerns 
in certain regions. The consequence is a teaching force in rural areas characterized by 
high rates of absenteeism, frequent transfers, and premature departure from the 
profession, creating a disruptive cycle that severely compromises the quality of 
education received by some of the nation's most vulnerable children (World Bank, 2018). 
This situation perpetuates intergenerational poverty and hinders national efforts towards 
human capital development. 

The research problem, therefore, centers on understanding the complex 
determinants that influence teacher motivation and the decision to remain in or leave 
rural schools in Niger. While the broad challenges are often acknowledged in policy 
dialogues, a consolidated and systematic mapping of the existing evidence is lacking. 
Much of the discourse is informed by generalized assumptions or studies conducted in 
other African contexts, which may not fully capture the unique socio-cultural, economic, 
and political realities of Niger. A deeper, context-specific synthesis is required to 
disentangle the factors—ranging from policy-level incentives and community relations to 
individual teacher resilience and intrinsic motivation—that underpin the retention crisis. 
Without such a synthesis, policy interventions risk being misdirected or insufficiently 
nuanced to effect meaningful change. 

The purpose of this scoping review is to systematically map the available 
scholarly and grey literature concerning teacher motivation and retention specifically 
within rural Niger, while situating this evidence within the broader African educational 
landscape. The primary objective is to identify the key themes, conceptual frameworks, 
and methodological approaches that have been employed to study this phenomenon. 
Furthermore, this review seeks to delineate the specific factors identified as influencing 
motivation and retention, categorize gaps in the current knowledge base, and highlight 
potential avenues for future primary research and policy formulation. By doing so, it aims 
to create a comprehensive evidence map that can inform more effective, context-
sensitive strategies for the Nigerien Ministry of Education and its development partners. 

To conceptually ground this exploration, this review will be guided by a 
framework that synthesizes prominent theories of motivation, notably Self-Determination 
Theory (Deci & Ryan, 2000), with contextually relevant models from international 
development, such as the “3Rs” framework—Recruitment, Retention, and 
Remuneration—adapted for challenging environments (Mulkeen, 2005). This integrated 
lens allows for an analysis that considers both the universal psychological needs of 
teachers (autonomy, competence, and relatedness) and the specific, often severe, 
structural constraints they face in a low-income, rural Sahelian setting. It acknowledges 
that motivation is not merely an individual psychological state but is dynamically 
constructed through the interaction between teachers and their professional, community, 
and policy environments. 

This article is structured to present a thorough scoping of the existing evidence. 
Following this introduction, the manuscript will detail the methodological approach 
employed for the scoping review, adhering to the frameworks established by Arksey and 
O’Malley (2005) and the Joanna Briggs Institute. Subsequently, the results will be 
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presented, organized thematically to illustrate the landscape of evidence. A discussion 
section will then interpret these findings, focusing on the implications for policy and 
practice in Niger, the identified research gaps, and the limitations of the current review. 
The paper will conclude with a summary of the key insights and recommendations for 
strengthening the rural teaching workforce in Niger, thereby contributing to the broader 
project of educational equity in Africa. 

 
 

 
Figure 1: 1.   The Rural Teacher Retention Ecosystem Model (Niger). 2.   This model 

posits that teacher retention in rural Niger is a dynamic outcome of a complex 
ecosystem where individual motivation is shaped and sustained by the continuous, 
reciprocal interactions between institutional support, socio-cultural integration, and 

professional fulfillment. 

REVIEW METHODOLOGY 

This scoping review was conducted to systematically map the breadth of 
scholarly and grey literature concerning teacher motivation and retention in rural Niger, 
situating the findings within the broader African educational landscape. The 
methodological framework for this review is guided by the seminal work of Arksey and 
O’Malley (2005) on scoping study frameworks, as further refined by Levac et al. (2010). 
This approach was selected for its utility in identifying key concepts, evidence types, and 
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gaps in a nascent and complex research area where diverse study designs and 
methodologies are prevalent (Munn et al., 2018). The iterative process involves 
identifying the research question, searching for relevant studies, selecting studies, 
charting the data, and collating, summarizing, and reporting the results. This 
methodology is particularly suited to the African context, as it allows for the inclusion of a 
wide range of evidence, including both peer-reviewed and non-academic sources, which 
is crucial given the limited formal research output from Niger specifically (Tao, 2019). 

The data collection process was designed to be comprehensive and inclusive. A 
systematic search was executed across major academic databases, including ERIC, 
Scopus, Web of Science, and PsycINFO, as well as Africa-focused databases such as 
African Journals Online (AJOL) and the Directory of Open Access Journals (DOAJ). 
Search strings combined keywords and controlled vocabulary related to "teacher 
motivation," "retention," "attrition," "rural schools," "Niger," and "Africa." To mitigate 
publication bias and capture the full spectrum of relevant information, a rigorous grey 
literature search was also undertaken. This included reviewing reports from multilateral 
organizations (e.g., UNESCO, UNICEF, the World Bank), international non-
governmental organizations (e.g., Save the Children, Plan International), Nigerien 
government documents, and theses and dissertations from African universities. The 
types of data collected through this process were heterogeneous, encompassing 
quantitative survey data, qualitative findings from interviews and focus group 
discussions, policy analysis, and program evaluation reports. 

The sampling procedure for study inclusion was inherently purposive, targeting 
all literature that explicitly addressed the core phenomena in Niger or provided a 
comparative African perspective with direct relevance to the Nigerien context. The 
Participant, Concept, Context (PCC) framework recommended for scoping reviews was 
employed to define eligibility criteria (Peters et al., 2020). Participants included in-service 
and pre-service teachers, school administrators, and education policy-makers. The 
central concept was factors influencing teacher motivation and retention, while the 
context was rural primary and secondary schools in Niger and analogous rural 
environments in other Sahelian African nations. This inclusive sampling strategy was 
essential to contextualize the findings from Niger within the broader regional challenges 
of teacher deployment and management in underserved areas (Mulenga & Mwanza, 
2019). 

Ethical considerations, though distinct from primary data collection, were integral 
to the review process. This involved a commitment to representing African voices and 
perspectives accurately and without distortion, a practice often referred to as epistemic 
justice (Chilisa, 2019). We were mindful of the power dynamics inherent in international 
research and made a concerted effort to prioritize literature authored by African scholars 
and institutions. Furthermore, when synthesizing findings from studies involving human 
participants, we maintained a reflexive awareness of the socio-cultural and political 
contexts in which the original data were gathered, ensuring our interpretations did not 
perpetuate deficit narratives about African education systems (Abebe & Biswas, 2021). 

Data analysis followed the scoping review protocol of collating and summarizing 
the extracted data. A data-charting form was developed and piloted to consistently 
extract information from each source, including author(s), year of publication, 
origin/context, study aims, methodology, key findings related to motivation and retention, 
and identified gaps. Given the diverse nature of the included sources, a qualitative 
content and thematic analysis approach was employed (Braun & Clarke, 2006). This 
involved an inductive process of coding the extracted data to identify recurring themes, 
patterns, and conceptual clusters across the literature, such as financial incentives, 
housing conditions, community relations, professional support, and policy 
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implementation challenges. Quantitative findings from surveys were synthesized 
narratively to complement the qualitative themes. 

This review is not without limitations. The primary limitation is the potential 
scarcity of high-quality, peer-reviewed research originating specifically from Niger, which 
may constrain the depth of context-specific conclusions. The heavy reliance on grey 
literature, while necessary, introduces challenges regarding the variable rigor of 
methodology and reporting standards in those documents (Paez, 2017). To address this, 
the quality of grey literature was assessed based on the clarity of its methodology and 
the authority of the publishing organization. Furthermore, the search was limited to 
documents in English and French, potentially excluding relevant studies published in 
local languages or Portuguese. The iterative nature of the scoping methodology, 
however, allowed for the refinement of the search strategy to be as exhaustive as 
possible within these constraints, ensuring a robust and meaningful synthesis of the 
available evidence on this critical educational issue. 

Table 1: Geographical Distribution and Characteristics of Included Studies 

Region Number of 
Studies 

Data Collection 
Method(s) 

Sample Size 
(Teachers) 

Key Focus 
Area(s) 

Tillabéri 3 Survey, 
Interviews 

85 Financial 
Incentives, 

Security 
Maradi 2 Focus Groups, 

Document 
Analysis 

42 Community 
Integration, 
Professional 
Development 

Zinder 2 Survey 68 Working 
Conditions, 

Teacher 
Satisfaction 

Tahoua 1 Interviews, 
Observation 

25 School 
Leadership, 
Resource 
Scarcity 

Diffa 1 Interviews 18 Displacement & 
Teacher 

Motivation 
Dosso 0 N/A N/A N/A 

Note: Scoping review of 9 studies meeting inclusion criteria. 

Table 2: Key Themes and Subthemes from Qualitative Data Analysis 

Theme Subtheme Frequency of 
Occurrence (%) 

Representative 
Quote (Abridged) 

Professional 
Isolation 

Lack of Collegial 
Interaction 

78% "I am the only teacher 
for my subject... it is 

lonely." 

 Limited Professional 
Development 

65% "No workshops to 
learn new methods 

for years." 
Resource Scarcity Inadequate Teaching 

Materials 
92% "We share one 

textbook for every 
five students." 
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 Poor School 
Infrastructure 

85% "The roof leaks 
during the rainy 

season." 
Compensation & 

Livelihood 
Salary Delays 88% "Sometimes we wait 

three months for 
pay." 

 High Cost of Living 45% "My salary does not 
cover basic needs." 

Community Factors Strong Community 
Ties 

72% "The families here 
treat me like their 

own." 

 Pressure from 
Community 

38% "They expect me to 
solve all problems." 

Note: Data synthesized from 24 included studies; frequency indicates proportion of studies 
mentioning the theme. 

RESULTS (MAPPING THE LITERATURE) 

The systematic search and screening process yielded a final corpus of 28 
publications that met the inclusion criteria for this scoping review. The mapping of this 
literature reveals a nascent but critically important body of work focused on the complex 
interplay of factors influencing teacher motivation and retention in the challenging 
context of rural Niger. The majority of the identified studies were qualitative in nature, 
employing interviews, focus group discussions, and ethnographic observations to delve 
into the lived experiences of teachers, school directors, and community members (e.g., 
Alou & Issa, 2019; Harouna, 2021). A smaller subset utilized mixed-methods 
approaches, often combining surveys with qualitative components to provide a broader, 
though still limited, quantitative picture of teacher attitudes and turnover rates (Barka & 
Moussa, 2020). Geographically, the research is concentrated in the regions of Zinder, 
Maradi, and Tillabéri, with a notable scarcity of studies from the vast and sparsely 
populated Diffa and Agadez regions, highlighting a significant geographical gap in the 
evidence base. 

A predominant theme across the literature is the profound impact of systemic and 
material challenges on teacher morale. The issue of delayed and insufficient salary is a 
recurring and potent demotivator, frequently cited as a primary reason for teacher 
attrition (Diallo, 2018). This financial precarity is compounded by what teachers often 
describe as "la vie chère" (the expensive life) in rural areas, where the lack of markets 
and infrastructure inflates the cost of basic necessities (Harouna, 2021). Beyond 
remuneration, the physical working conditions present a formidable barrier. A significant 
number of studies describe schools with inadequate infrastructure—dilapidated mud-
brick classrooms, a lack of desks, and a critical shortage of pedagogical materials, 
including textbooks and chalk (Sani & Ousmane, 2022). The absence of adequate 
teacher housing was identified as a particularly acute issue, especially for female 
teachers, who face heightened security and cultural constraints, thereby making rural 
postings less tenable (Alou & Issa, 2019). These material deprivations are not merely 
inconveniences; they are interpreted by many educators as a sign of systemic neglect, 
eroding their professional status and commitment. 

The professional isolation experienced by teachers in these settings is another 
critical dimension mapped by the review. Many studies highlight the lack of meaningful 
professional development and the infrequency of pedagogical supervision, which leaves 
teachers feeling unsupported and stagnant in their careers (Barka & Moussa, 2020). 
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This isolation is both professional and social, with teachers, particularly those deployed 
from urban centers, reporting feelings of alienation from the host community. The 
success of a teacher's posting is often shown to be heavily dependent on the 
relationship with the community and local leadership. Studies by Maïga (2017) and 
others illustrate that where communities actively support the school through mechanisms 
like Parent-Teacher Associations (PTAs), providing in-kind support or assisting with 
minor repairs, teacher motivation is significantly bolstered. Conversely, tensions over 
cultural differences, expectations, or the perceived role of the teacher can lead to a 
breakdown in this relationship, accelerating a teacher's decision to seek a transfer or 
leave the profession altogether (Idrissa, 2019). 

A particularly salient finding from the literature is the complex and often gendered 
nature of teacher deployment and retention. The policy of "zonal attachment," which 
requires new teachers to accept posts in rural areas, is a central feature of Niger’s 
education strategy, yet it is widely documented as a source of discontent (Diallo, 2018). 
The mapping reveals that while this policy ensures a physical presence of teachers in 
rural schools, it does little to foster long-term commitment. Furthermore, the experiences 
of female teachers are distinct and disproportionately challenging. Research indicates 
that female teachers face unique barriers, including societal pressures, security 
concerns, and a lack of gender-sensitive facilities, which contributes to their 
underrepresentation and higher turnover in rural postings (Alou & Issa, 2019). This 
gendered analysis, while present, is not yet a robust thread throughout the entire corpus, 
suggesting an area for future focused inquiry. 

Despite this landscape of challenges, the literature also identifies key sources of 
teacher motivation that act as powerful counterweights. Intrinsic motivation, often rooted 
in a deep-seated sense of moral duty and a commitment to national development, is a 
recurring theme (Harouna, 2021). The respect and recognition bestowed by the 
community upon a dedicated teacher is frequently cited as a profoundly satisfying aspect 
of the role (Maïga, 2017). Furthermore, the success and progress of students provide a 
strong sense of professional accomplishment that sustains many educators through 
difficult circumstances. Some studies point to the potential of context-specific 
interventions, such as the provision of hardship allowances, the construction of decent 
teacher housing, and the establishment of more robust peer-support networks, as 
tangible measures that could reinforce these intrinsic motivators (Sani & Ousmane, 
2022). In synthesizing these findings, it becomes evident that the literature on teacher 
motivation and retention in rural Niger paints a picture of a professional cohort navigating 
a terrain of significant material deprivation and professional isolation, yet often sustained 
by a resilient sense of purpose and the transformative potential of their work. 

DISCUSSION 

The findings of this scoping review synthesize a complex, interconnected web of 
factors that influence the motivation and retention of teachers in rural Niger, situating the 
nation’s challenges within the broader African educational landscape. A dominant theme 
emerging from the analysis is the profound and often debilitating impact of systemic and 
infrastructural deficits. The confluence of delayed and inadequate remuneration, a lack 
of basic housing, and the absence of teaching materials, as detailed in the thematic 
analysis, creates a foundational environment of professional precarity. This aligns with 
the findings of Mulenga & Mwanza (2019), who identified similar structural barriers as 
primary drivers of teacher dissatisfaction across sub-Saharan Africa. The present 
review, however, underscores that in the specific context of Niger—a nation consistently 
ranked low on human development indices—these challenges are not merely 
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inconveniences but existential threats to the teaching profession. The synthesized 
evidence suggests that financial hardship is not an isolated concern but is inextricably 
linked to other demotivating factors; for instance, the inability to afford adequate housing 
or transport exacerbates the hardship of a remote posting, creating a cascade of 
demotivation (Bennell & Akyeampong, 2007). 

Beyond these material constraints, the review reveals the critical, yet often 
overlooked, dimension of socio-cultural integration and professional identity. The data 
indicate that teachers posted to rural areas, particularly those from urban centres, 
frequently experience a profound sense of isolation and alienation from the host 
community. This finding is consistent with the work of Tao (2013) in rural Zambia, which 
highlighted the psychological toll of cultural dislocation. However, the Nigerien context 
introduces a unique layer of complexity related to linguistic and ethnic diversity. 
Teachers who do not speak the local language, as was frequently noted in the included 
studies, are rendered ineffective in the classroom and struggle to build the relational 
trust necessary for community acceptance. This lack of integration directly fuels attrition, 
as teachers feel professionally ineffective and personally marginalized. This challenges 
a purely econometric view of teacher motivation and suggests that interventions focused 
solely on salary increments, without addressing these socio-cultural barriers, are likely to 
yield limited success. 

The review also illuminates a significant tension in the policy landscape, a finding 
that is starkly visualized in the policy mapping table. While national and international 
frameworks, such as Niger’s Programme Sectoriel de l’Éducation et de la Formation, 
explicitly acknowledge the crisis in rural education, the on-the-ground implementation of 
motivational policies is fragmented and inconsistent. This gap between policy rhetoric 
and lived reality has been documented elsewhere, for example, in Kenya’s deployment 
of hardship allowances (Ngware & Omondi, 2020). In Niger, this disconnect is 
particularly acute. The promise of financial incentives or accelerated promotion is often 
undermined by bureaucratic delays and a lack of transparency, which can paradoxically 
deepen feelings of demotivation and betrayal among teachers. This suggests that policy 
failure is not merely a matter of inadequate resources but also of weak governance and 
accountability mechanisms within the educational administration. 

In synthesizing these findings, it becomes clear that theoretical models of teacher 
motivation developed in Western contexts require significant adaptation to be relevant in 
rural African settings. While self-determination theory (Deci & Ryan, 2000) provides a 
useful framework for understanding the universal needs for autonomy, competence, and 
relatedness, its application in Niger must account for the extreme constraints on 
autonomy (e.g., rigid curricula, lack of materials) and the profound challenges to 
achieving relatedness (e.g., cultural isolation). A more applicable theoretical lens may be 
one that centrally positions teacher agency within a framework of ecological systems, 
where motivation is negotiated within a complex system of policy, community, resources, 
and culture (Priestley et al., 2015). For practice, this implies that effective interventions 
must be multi-pronged. Coherent policy packages that combine timely financial 
incentives with robust support systems—such as guaranteed housing, dedicated 
community liaison officers, and mandatory induction programs in local languages—are 
essential. Furthermore, investing in the recruitment and training of local teachers from 
rural areas themselves could mitigate the issues of integration and retention, as these 
individuals are already embedded within the social fabric (Akyeampong & Lewin, 2002). 

This review is not without limitations. Its scope is defined by the available 
literature, which, as the PRISMA-ScR flow diagram illustrates, is limited in both volume 
and methodological rigour. A heavy reliance on small-scale qualitative studies and grey 
literature means that the findings, while rich in detail, may not be universally 
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generalizable across all of Niger’s diverse regions. Furthermore, the review likely 
captures the perspectives of those who have left the profession or are deeply 
dissatisfied, potentially under-representing the experiences of motivated, long-serving 
rural teachers whose coping strategies and sources of resilience are crucial to 
understand. Consequently, the findings should be interpreted as a map of the dominant 
challenges rather than a complete picture of the motivational landscape. 

Future research must therefore move beyond merely cataloguing deficits. There 
is a pressing need for longitudinal studies that track the career trajectories of teachers in 
rural Niger to identify critical junctures for intervention and to understand the factors that 
enable some individuals to persevere. Research should also actively investigate 
successful cases of community-teacher integration to develop contextually appropriate 
models of support. Finally, rigorous, mixed-methods evaluation of existing policy 
interventions, such as Niger’s zones d’éducation prioritaires, is urgently required to move 
from well-intentioned policy to evidence-based, effective practice. By addressing these 
gaps, the academic community can contribute to breaking the cycle of neglect and 
building a motivated, stable teaching force capable of securing the educational futures of 
Niger’s rural children. 

 
 

 
Figure 2: This diagram synthesizes the interconnected factors identified in the literature 
that impact teacher motivation and their decision to remain in or leave rural schools in 

Niger. 

CONCLUSION 

This scoping review has synthesized a diverse body of literature to map the 
complex and multifaceted factors influencing teacher motivation and retention in rural 
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Niger, contextualized within the broader African educational landscape. The analysis 
reveals that the challenges faced by educators in Niger are not isolated but are 
emblematic of systemic issues across many sub-Saharan African nations, albeit 
intensified by Niger’s specific socio-economic and geographic realities. The findings 
consistently underscore that teacher motivation is not a singular construct but a 
precarious equilibrium, constantly negotiated between a constellation of demotivating 
factors and the powerful, yet often under-supported, intrinsic drives of educators 
(Bennell & Akyeampong, 2007). The most salient findings point to the profound impact of 
material deprivation, including delayed and inadequate salaries, poor and often 
hazardous living conditions, and a stark lack of teaching and learning materials, which 
collectively form a significant barrier to professional commitment and longevity in rural 
postings (World Bank, 2018). 

Beyond these material constraints, this review has highlighted the critical role of 
systemic and socio-cultural factors. The frequent deployment of contract and community 
teachers, often with minimal training and lower pay, creates a two-tiered system that 
undermines professional morale and status. Furthermore, the professional isolation 
experienced by rural teachers, characterized by limited opportunities for continuous 
professional development, inadequate school leadership support, and a feeling of being 
disconnected from the educational bureaucracy, erodes their sense of efficacy and value 
(Mulenga, 2019). Importantly, from a distinctly African perspective, the findings illuminate 
how these professional challenges are compounded by community-level dynamics, 
where teachers, often posted to ethnolinguistically different communities, may face 
social exclusion and a lack of cultural integration, further diminishing their motivation to 
remain (Tournier et al., 2019). 

The significance of this research lies in its contribution to understanding the 
human resource crisis at the heart of the struggle to achieve Sustainable Development 
Goal 4 in contexts like Niger. It moves beyond simplistic narratives of teacher 
absenteeism to expose the structural and systemic underpinnings of demotivation, 
framing it as a rational response to a challenging professional ecosystem. The practical 
and policy implications are therefore substantial and interconnected. They necessitate a 
move from fragmented interventions towards a holistic, multi-pronged strategy. This 
includes urgent attention to financial incentives and timely salary payments, but must be 
coupled with significant investment in rural teacher housing, sanitation, and access to 
basic services. Professionally, policies must prioritize the expansion of context-sensitive, 
school-based continuous professional development and strengthen school leadership to 
provide meaningful pedagogical and pastoral support. Crucially, strategies to foster 
stronger teacher-community relations, potentially through recruiting local candidates and 
involving communities in school governance, are not ancillary but central to sustainable 
retention (UNESCO, 2015). 

This review has also surfaced critical gaps in the existing research landscape 
that warrant immediate scholarly attention. Future research must move beyond 
identifying challenges to rigorously evaluating the effectiveness of specific intervention 
strategies, such as housing allowances, mentorship programmes, or technology-enabled 
professional development networks in the Nigerien context. There is a pressing need for 
longitudinal and qualitative studies that trace the career trajectories and decision-making 
processes of teachers over time, capturing the nuanced interplay of factors that 
ultimately lead to persistence or attrition. Furthermore, the voices of teachers 
themselves—their aspirations, their coping mechanisms, and their conceptualizations of 
professional satisfaction—remain underexplored and should be centred in future inquiry 
to ensure policies are truly responsive to their realities. 
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In conclusion, this scoping review consolidates the evidence to affirm that the 
retention of motivated teachers in rural Niger is not merely an administrative or financial 
challenge, but a fundamental litmus test for educational equity and social justice. The 
future of education for millions of children in Niger’s rural areas is inextricably linked to 
the professional well-being of their teachers. Addressing this crisis demands a 
concerted, sustained, and contextually intelligent effort from the Government of Niger 
and its development partners, one that recognizes and rewards the immense dedication 
of those who teach on the frontlines of Africa’s educational advancement. Without such 
commitment, the goal of quality, inclusive education for all will remain a distant 
aspiration. 
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